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    When I first commenced graduate school in 1988 to 
pursue my degree in industrial relations (union man-
agement relations), it was well recognized that times 
were hard for unions.  In fact, the first sentence to the 
preface of a research volume published by the Indus-
trial Relations Research Institute entitled The State of 
the Unions stated: "[i]t is generally agreed that U.S. un-
ions are in a crisis."  When commentators talked about 
the difficult plight faced by unions in the U.S., they 
generally were referring to unions in the private sector.  
By contrast, unions in the public sector were thought 
to be in great shape.  Membership in public sector unions had been on the 
rise steadily and there was little thought to the fact that public sector unions 
faced a similar crisis to that faced by unions in the private sector.  Recently, 
however, things have changed drastically.  While it cannot be said that pri-
vate sector unions are faring particularly well, at least there is a President who 
is sympathetic to unions, and outcomes for private sector unions are not nec-
essarily worse than they have been in the recent past.  Now, however, public-
sector unions are under attack throughout the nation at large and in our own 
New York State.   
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Improved Learning Due to Assessment - One Discipline’s Experience 
By Bill Goffe, Economics 

          In the last UUP newslet-
ter, Steve Rosow and Bennet 
Schaber wrote critically about 
assessment. In this issue I 
wanted to take a different 
perspective and briefly de-
scribe a discipline that used 
assessment to measure learn-

ing and then discovered considerable student diffi-
culties. From an understanding of these problems 
many instructors changed their teaching methods 
and as a result student understanding improved. 
There was no neoliberal thinking, societies of con-
trol, nor top-down edict, but instead scholars trou-
bled by their students' lack of learning and then 
acting on that concern. While the exact process 
might not transfer to every discipline, perhaps the 
broad outlines will be of interest to all of us in 
higher education. My note will be short as I’ll pro-
vide links to others who can tell the story much bet-
ter than I. 
 

     In popular thinking, physics is considered a diffi-
cult subject. In Hestenes et al.’s “Force Concept 
Inventory” (1992), physicists found out just how 
challenging it can be. These authors developed a 
“concept inventory” of Newton’s Laws, a staple of 
introductory physics. Rather than testing students’ 
ability to calculate, it tests their deep understand-
ing by asking about everyday phenomena that 
can only be correctly understood if one truly com-
prehends these foundational concepts. Phenom-
ena on this assessment include events like car-
truck collisions and swinging objects on the end of 
a string. The distractors on the assessment are 
commonly held misconceptions. The authors are 
strikingly blunt on what they found when they gave 
the assessment to a large number of students: 
 

The implications could not be more serious. 
Since the students have evidently not learned 
the most basic Newtonian concepts, they must 
have failed to comprehend most of the mate-
rial in the course. They have been forced to 
cope with the subject by rote memorization of 
isolated fragments and by carrying out mean-
ingless tasks. No wonder so many are repelled! 

    This assessment, the “Force Concept Inven-
tory” (FCI) has been widely used to study different  
teaching methods that can help students to better 

understand this material. It has been translated 
into 20 languages and Google Scholar reports that 
Hestenes et al. has been cited more than 1,200 
times. It was the first of many assessments in the 
discipline; the Assessment Instrument Information 
Page contains many more. 
 

    Perhaps the most famous follow-up to this paper 
is Hake’s Interactive-Engagement Versus Tradi-
tional Methods: A Six-Thousand-Student Survey of 
Mechanics Test Data for Introductory Physics 
Courses (1998) (Google Scholar reports more than 
1,300 citations). As the title suggests, it studies dif-
ferent teaching methods on some 6,000 students. 
Briefly, it compared traditional lecture versus vari-
ous forms of interactive teaching (i.e. “active 
learning”) that directly challenge students’ incor-
rect misconceptions they bring to the course. This 3 
minute video illustrates how one such a class is run. 
Hake found that non-lectures methods produced 
dramatically larger gains on the FCI and a similar 
assessment. The results are summarized in this 
graph: 

                                   
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
     The horizontal axis shows the “gain” on these 
assessments – the difference between students’ 
understanding when they started the course and 
when they finished it. The further to the right one is, 
the more a class added to their understanding. 
The vertical scale is the percent of each teaching 
method that achieved a specific gain. For exam-
ple, the teaching method coded by red achieved 
a gain of 24% in 50% of the courses; this method at 
most had a gain of 26%. Vertically, both the red 
and green bars sum to 1. As might be guessed by 
now, classes coded in red were taught with lecture 
and the green by various interactive methods. The 
superiority of non-lecture methods of teaching is 
striking. 
 

Continued on page … 7 
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Dispatches from The University of South Florida 
By Edward Quinn, Statewide UUP Membership Development Officer 

     Chapter President at SUNY Stony 
Brook, Arty Shertzer, and I have 
spent the past three-and-a-half days 
in Tampa, Florida at the University of 
South Florida (USF) with the leaders 
and members of the United Faculty 
of Florida (UFF).  Each day was filled 
with walking the campus, contact-
ing faculty, and talking with the 

leaders of UFF about ideas and strategies to sign up 
new members here on the campus.  Our main con-
tact though was with a consultant that UFF hired to 
assist with this membership drive.  We were well re-
ceived by everyone here and they seem eager to 
learn from us through our  interactions. 
 
     Since Florida is a Right-to-Work State it is a bit more 
difficult to sign up members than it is in New  
York.  Faculty not only have to sign a membership ap-
plication but UFF also needs to convince the faculty 
to pay 1% of their salary in union dues.  This means UFF 
really needs to show the value of the union to each 
faculty member. Even though this is a very different 
environment from what we are familiar with in New 
York, the techniques we use still apply. We were more 
than happy to talk and walk with the faculty here at 
USF.       
 
     Over the time we spent here, we formed some 
good working relationships with people, and we in-
tend to keep in touch and continue work with the 
leaders at USF after we leave.  We had several good 
exchanges of ideas, and I learned from this experi-
ence about how important it is to provide training for 
our chapter leaders.  We will send them some of the 
written materials about our membership programs, 
communicate via email, and talk on the phone.  I see 
it as working as their support team and providing as 
much as we can so they do not have to reinvent the 
wheel.  This is going to be a long process at USF, and 
we can help by just sharing our successes. 
 
     Unions in Florida are fighting a couple pieces of 
legislation in Tallahassee that would have a negative 
effect on public employee unions.  One piece of leg-
islation would de-certify unions unless membership is 
above 50% of people in the unit of representation; in 
the case of UFF, that unit would be mean more than 
50% the full-time faculty. This de-certification would 
require another election to establish the union, which 
means a majority would have to vote to keep the un-

ion.  So the membership drive at University of South 
Florida was not only important for signing up members 
but also for publicizing the union. 
 
     The second piece of legislation that UFF is fighting 
would eliminate payroll deduction for union dues 
and their Political Action Committee (PAC) contribu-
tions.  The bill has been re-considered and now it 
eliminates the payroll deduction for just the PAC con-
tribution.  The UFF will continue to fight against this bill  
too. 
 
      
 As we walked and talked on the USF campus, I 
realized how much we have in New York. We need 
to make sure we protect our members' rights and our 
union.  We have put in place many programs and 
resources for our chapter leaders to contact our 
members and talk about our union.  We have also 
included many protections in our Collective Bargain-
ing Agreement.  We won these protections for our 
members through a huge commitment of time by 
many individuals over the years.  Similarly, supporting 
our brothers and sisters around the country will hope-
fully enable them to start building the same protec-
tions and programs for their membership that we en-
joy right now.   
 
     The two pieces of legislation in Florida add to the 
attacks against public employee unions seen around 
the country, and we need to stop them wherever 
they appear.  If these attacks succeed, they will af-
fect us too. It is important we keep track of these at-
tacks so we can join together to defend the rights of 
our members as well as the rights of all public employ 
ees and workers.   
 
    
      Finally, an update on the fight to defend labor in 
Wisconsin:  the recall campaign is in high gear, and 
five petitions have been filed against the Republicans 
who passed the anti-worker and anti-public em-
ployee union legislation.  That leaves three recalls left 
to complete.  Also, next year, Governor Walker can 
be recalled. Meanwhile, in the State Supreme Court 
election, the Democratic challenger has requested a 
recount of the votes and an investigation of a bloc of 
votes that suddenly appeared from a Republican 
county.  Last but not least, thanks to an injunction, the 
legislation that was passed last month to strike down 
collective bargaining has still not been implemented.   
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A People’s Movement for the Public Good: The Story of “Defend CNY” 
By Maureen Curtin, English 

     Most of us have been trans-
fixed by the democratic move-
ments unfolding around the 
globe in the past six months. 
From Tunisia to Egypt to Wiscon-
sin, people have flooded the 
streets in response to political 

forces which, more and more nakedly, underwrite 
and legitimize vast economic exploitation. Here in 
the U.S., community groups have rallied to support 
labor unions in response to attacks on public insti-
tutions, attacks that are designed to pave the way 
for the privatization of all public goods.  

     Others have written elsewhere, and, convinc-
ingly, I would add, about the perils of the Public 
Higher Education and Empowerment Act and the 
neoliberalism at work in the uncritical drive to as-
sessment, so I won’t dwell on these accounts here. 
Instead, I want to share with our members, my col-
leagues, a story of local collaboration between 
community and labor. It’s a story of how much we 
all need each other in these times. It’s a story 
about how people can come together in solidarity 
and make things happen.  

     News reports of February 26 in the region are 
fairly unremarkable: five inches of snow, half a 
dozen cars off the road, and SU over Georgetown 
in men’s hoops. But something else happened that 
Saturday afternoon. Nearly thirty people con-
verged on Plymouth Church in Syracuse, respond-
ing to a diverse array of invitations to show solidar-
ity with the people of Wisconsin. Unions and com-
munity groups were represented: UUP, CSEA, 1199, 
the Workers’ Center, the Syracuse Peace Council, 
the National Organization for Women (NOW), Citi-
zen Action, Act Now to Stop War and End Racism 
(ANSWER), and others. Students, immigrants, 
teachers, electricians, steelworkers, poets, farmers, 
surgeons, retirees, the unemployed, and the un-
deremployed … all streamed into the room. A 
handful of people knew each other. Everyone else 
was strangers. 

     Two hours later, after sometimes heated discus-
sion, this group made a decision: the following  
 

Thursday, we would host a rally at Syracuse China, 
in solidarity with the people of Wisconsin. The sto-
ried Syracuse China plant was chosen as an em-
blem of what happens when the corporate bot-
tom line overrides a relationship with the commu-
nity. For the record, Libby Co. continues to sell 
“Syracuse China,” which it now makes in, well, 
China. Always profitable, Libby Co. is thriving. On 
the other hand, the local neighborhoods, Lyncourt 
and Mattydale, are crumbling.  

     Less than a week later, on March 3, we gath-
ered at Syracuse China in 14 degree temperatures 
under a bright sun. We had no idea what to ex-
pect. Then, over 400 people showed up. They 
came to protest the national attacks on unions 
and the corporate destruction of our communities. 
They came to take part in a movement to 
“Defend CNY.”  

     Protesters lined the streets, and passing traffic 
added to the clamor with continuous honking. 
Teamsters stood with teachers. Healthcare workers 
stood with anti-war activists. Union leaders stood 
with the rank-and-file. SUNY-Oswego students 
came to film. Local media were out in force. The 
reporters were a little confused by it all. Over and 
over again, they asked, “Who organized the 
event?” “It’s a grassroots movement,” we told 
them. A people’s movement, we said.  Nearly two 
hours later, the last people left, teetering on frozen 
toothpicks but still glowing with the fever of the af-
ternoon.  

     Less than two weeks later, in a balmy 60 de-
grees, we stood with fellow members of New York 
State United Teachers at the state building. More 
than 500 people spilled into the street, closing 
Washington Avenue in downtown Syracuse. As we 
listened to speakers, I overheard a woman in the 
crowd tell a friend that she had heard about the 
Syracuse China rally:  “I was mad I missed it, but it 
planted a seed in my mind, so I knew I was coming 
out tonight.”   
 

     
Continued on page … 10 
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Why Foreign Languages Matter in the U. S.  
By Georgina J. Whittingham, Modern Languages & Literature 

          As a an immigrant 
and citizen of the United 
States who has lived in 
many countries been en-
riched by contact with cul-
tures and languages from 
many parts of the world, I 
mean to advocate for the 

importance of the study of languages for global 
competency in the 21st Century, particularly when 
the learning of languages and cultures is critically 
being compromised at all levels in our educational 
system. That compromise is most obvious in places 
like SUNY Albany where university administrators 
have cut Russian, French, and Italian, among other 
programs, but this is only one dimension of much 
larger cuts to the study of languages and culture 
at all levels of our educational system.  

     We are all familiar with the case UUP is making 
for increased state funding for higher education—
Upstate, for example, generates $1.6 billion in eco-
nomic activity in our region just as SUNY Bingham-
ton has an impact of $673 million in the Southern 
Tier. SUNY is a solution to, rather than the cause of, 
an ailing economy, and it is easy to see how the 
study of languages would make graduates with 
greater fluency more competitive in the global 
marketplace. There is remarkable irony in the way 
that the corporate “bottom-line” thinking, which 
now drives administrative decisions, is not even 
robust enough to recognize its own stake in pro-
moting foreign languages.  

     We should aspire to be leaders in the effort to 
offer students a world-class education. An attain-
able goal for our institutions of higher learning 
would be to afford every student the opportunity 
to study abroad, and making it financially avail-
able for all students is entirely compatible with the 
mission of the state university: to ensure equal edu-
cational opportunity. The study of languages helps 
students open their minds to the possibility of en-

gaging with other cultures through study abroad 
experiences. I have seen students for whom the 
opportunity to study abroad provides not only re-
newed enthusiasm for their educational goals but 
also transformational experiences.   

     There is evidence, too, that the study of lan-
guages helps students achieve greater proficiency 
in their own native tongue, and the ability to com-
municate in languages other than English affords 
greater opportunities in just about any field of 
knowledge.  Furthermore, the use of a foreign lan-
guage requires linguistic problem solving and criti-
cal thinking.  Context provides not only the oppor-
tunity to communicate an idea by framing it in the 
syntax of the new language, but also to apply 
ideas to a novel situation—within the cultural con-
text of the language being learned.  Catherine 
Porter in her article “English is not enough” has 
aptly observed that with the enhanced knowl-
edge that comes with second language acquisi-
tion, students are more willing to step outside their 
own system and bring new perspectives to many 
problems–economic, political, environmental, 
medical, scientific, to mention a few–facing our 
globalized world.   Consider the importance and 
benefits for scientific research within this context 
where innovation and new techniques require 
knowledge and interaction with experts in many 
parts of the world.  

     Students who major in our departments should 
know English and at least another language, be-
cause courses that examine foreign cultures in Eng-
lish do not provide the advantages derived from 
the study of the cultural meaning deeply embed-
ded in the usage and structure of a foreign lan-
guage. Students who study other cultures in their 
native tongue in the United States are not likely to 
engage in study abroad programs in a non-English 
speaking nation.  

 Continued on page … 11 
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President’s Notes  ……………….…….. continued from pg 1 
By Steven Abraham, Marketing & Management 

Perhaps the best example of the attacks against 
public-sector unions can be seen by the Wisconsin 
case.  It was well-publicized earlier this spring when 
Gov. Scott Walker sought to limit drastically collec-
tive-bargaining rights for public-sector employees.  
In fact, Ed Quinn, UUP's membership development 
officer, led a contingent of UUP members who 
went to Wisconsin to show their support for Wiscon-
sin's public-sector employees. 
      
     Unfortunately, after a bitter three-week battle 
that saw Senate Democrats flee the state to pre-
vent a quorum and block a vote, Wisconsin en-
acted legislation that limits public sector union bar-
gaining to wages, and only up to the rate of infla-
tion. The state will no longer collect union dues 
from paychecks, and members must vote each 
year to stay in the union. The Wisconsin legislation 
requires public workers to pay more for health in-
surance and pension plans. Local police, fire and 
state patrol are exempted from the changes.  
While Wisconsin is the best publicized case in 
which the rights of public-sector unions have been 
limited, it is not the only example.  Legislative limi-
tations on public-sector unions' rights also have 
been enacted or are under consideration in Ohio, 
Iowa, Michigan, Indiana, New Hampshire, Kansas, 
Tennessee and elsewhere.   
     
     While this situation may not seem as bleak in 
New York, things are not great for public-sector 
unions in the state either.  I'm sure you all recall last 
spring when Governor Paterson attempted to im-
pose furloughs on many state employees.  Essen-
tially, the Governor sought to require certain state 
employees to stay home for one day each week 
and forego one day’s pay.  Fortunately, UUP and 
other unions representing New York State public-
sector employees went into federal court and ob-
tained an injunction that prevented these fur-
loughs.  Unfortunately, the election of Gov. Cuomo 
in the fall of 2010 does not seem to provide any 
relief for public-sector unions in New York State.  I'm 

sure you all recall that the Governor announced in 
his State of the Union address on January 2 that he 
would seek to impose a one-year wage freeze on 
all state employees.  Clearly, this did not send a 
positive signal to state employees. 
 
     It is against this background that UUP will com-
mence negotiations with the state for a new con-
tract.  As I mentioned in my column in the fall edi-
tion of “In Touch,” UUP's collective-bargaining 
agreement with the state will expire on July 1, 2011 
and the process is underway to reach a new 
agreement.  Since I discussed the negotiations 
process in my last column, I will not repeat that 
here.  As of right now, however, this is where we 
stand.  The negotiations team has drafted a slate 
of proposals that it will exchange with the gover-
nor's office's negotiations team when the parties 
first sit down at the bargaining table.  On April 29, 
UUP's negotiating committee (Lori Nash and I are 
on that committee) authorized the negotiations 
team to go forward with that slate of proposals 
(obviously, due to reasons of confidentiality, I can-
not say anything about the substance of those 
proposals in this column).  When the parties do 
meet for the first time, they will exchange propos-
als and the formal negotiations will begin.  Once 
the negotiations team reaches a contract that it 
feels is satisfactory, the negotiations committee will 
be called back to look at the agreement and the 
committee must approve it before it can be given 
to the members for a ratification vote.  Only if and 
when the agreement is ratified by the membership 
will it be official.  In other words, it looks as though 
we are in for a long wait….. 
 

Continued on  page. . . 9 
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Improved Learning Due to Assessment ……………….…….. continued from pg 2 
By Bill Goffe, Economics 

Attention ! ! ! 
Visit your UUP Oswego Chapter website for UUP information: 

Benefits, Contract, Tuition Assistance Waiver Form, and UUP News 
http://www.uuposwego.org/   

         Since Hake’s paper, “PER” (physics education 
research) has continued to explore ways to in-
crease student understanding. They are heavy us-
ers of findings from cognitive science (here’s a link 
on a key set of papers in this area). Notably, this 
effort is one of many branches of physics and op-
erates in ways that all of us are used to with jour-
nals, listservs, and conferences. That is, scholars 
decided it was worth their interest and time. In 
some cases, they are from elite institutions; these 
include Eric Mazur of Harvard, John Belcher of MIT, 
and Carl Wieman, both a Nobel Laureate and a 
Carnegie University Teacher of the Year. He has 
shifted all his research to PER and is currently Dep-
uty Science Adviser to the President for science 
education. Of course, many PER scholars come 
from non-elite schools.  

     Since physicists can tell their story much better 
than I can, here are some useful links: 

“Why Not Try a Scientific Approach to Science 
Education?” (a general overview of physics edu-
cation research by Carl Wieman, including exten-
sive insights gained from cognitive science) 

“Farwell Lecture” (Eric Mazur’s odyssey away from 
lecturing; key is his surprise at how poorly his Har-
vard undergrads performed on the FCI after what 
he thought were his wonderful lectures) 
“Confessions of a Converted Lecturer” (a talk by 
Eric Mazur) 
PER Central (the main PER website; note the num-
ber of physics departments with PER programs) 
     Let me get back to Oswego and the contro-
versy over assessment. Broadly speaking, as I un-
derstand it, what physicists have done is what we 
are being asked to do – study our students’ learn-
ing, find the bottlenecks, and then implement 
methods to surmount their difficulties. Certainly the 
specifics will vary by discipline, but I find it striking 
that a “hard science” has devoted significant re-
sources to a “soft” subject – their students’ learn-
ing. On a practical level, our accreditors are not 
asking for anything nearly as extensive as de-
scribed above, but the theme of improved learn-
ing through evaluation of our students and our 
classrooms is what we are being asked to do. To 
my mind, our students deserve no less. 



VOTE COPE 

VOTE-COPE (Voice of Teachers for Education - Committee of Political Education) is the political action 
fund organized through New York State United Teachers (NYSUT).  It is non-partisan in that it is not 
used to support any particular political party, but rather can be used to support any political party or 
politician or political activity that will further the our interests as UUP members and employees of the 
SUNY system. 
 
By law, our mandatory union contributions (dues or negotiation fees) cannot be used for political activi-
ties.  VOTE-COPE funds must be voluntary contributions by the members specifically for these activi-
ties.  A state-wide committee governs the expenditure of our VOTE-COPE funds, so that they will be 
used in the most efficient way to further our interests in the support of education and our labor. 
 
It is a fact of life that money enables us to support people and activities in the political world.  When 
UUP can put funding behind our political support, then those in power will pay attention when we make 
our interests known.   
 
If all of the members of our chapter of UUP were to contribute a dollar out of each paycheck, then our 
campus would be contributing over $1000 per month to VOTE-COPE.  Would you really miss $2 a 
month out of your paycheck?  Hopefully, most of us could manage to contribute even a few dollars 
each paycheck to help fund the political activities our union, so they can wield even more influence in 
government decision- making. 
 
UUP VOTE-COPE Voluntary Contribution forms can be obtained from your UUP office in 305 Snygg 
Hall. 
 
If you call ext 3263, or call Winfield Ihlow at ext 2558, we will send you the form through campus mail, 
and you can fill it out and send it in to Payroll Office.  It only takes about a minute or two to fill out the 
form.   
 
Please consider making a VOTE-COPE contribution through payroll deduction. 
 
Your donation helps ensure NYSUT and UUP political activists will be able to raise issues of crucial im-
portance to union members in all constituencies and professions.  VOTE-COPE keeps your stake in 
those issues on the table for candidates and officials who share our priorities. 
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President’s Notes  ……….. continued from pg 6 
By Steven Abraham, Marketing & Management 

 

 
 

UUP 

Contract 

Negotiation Updates  
 

Available at: 
http://www.uupinfo.org/negotiations/index.html     

 

     Based on what is going on currently, things do 
not look promising.  In April, the governor's negotia-
tions team reached a tentative agreement with 
Council 82, the New York Law Enforcement Offi-
cers Union.  That agreement called for a wage 
freeze and increased payments by employees for 
their health care coverage over the terms of the 
agreement.  The members of Council 82 have not 
ratified that agreement yet and there is consider-
able controversy over its terms.   Further, similar 
deals were or will be offered to CSEA (Civil Service 
Employees Association) and PEF (Public Employees 
Federation), two other unions representing public 
sector employees in New York State, but officials of 
those unions have indicated that they will be re-
jected.  In other words, based on all indications, I 
would not anticipate UUP having a new contract 
any time in the near future.  Please refer to my col-
umn in the fall edition of "In Touch" for information 
about what will happen if a new agreement is not 
reached when the current agreement expires on 
July 1. 

     In closing, I want to repost something that I saw 
on a friend's Facebook page: 

Remember when teachers, public em-
ployees, Public Radio and PBS crashed 
the stock market, wiped out half of our 
401Ks, took trillions in TARP money, 
spilled oil in the Gulf of Mexico, gave 
themselves billions in bonuses, and 
paid no taxes? Yeah, uh huh, me nei-
ther.  

     It's too bad that many governors and many in 
the general public seek to take out their states' fi-
nancial crises on public-sector employees in gen-
eral and educators specifically, when these people 
and the services they provide are so vital to the 
survival of their states. 
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A People’s Movement for the Public Good: The Story of “Defend CNY”…...continued from pg 4 
By Maureen Curtin, English 
 

         In the following weeks, Defend CNY used 
footage that SUNY-Oswego film students shot at 
Syracuse China to promote a forum at Dr. King Ele-
mentary. In collaboration with a national cam-
paign to assert, “We Are One,” we chose the 
school to commemorate Martin Luther King Jr. who 
was in Memphis to stand with striking sanitation 
workers on the day he was assassinated forty-three 
years ago. On April 4, 2011, one hundred and fifty 
people heard from local pastor Reverend Kevin 
Agee who called austerity measures what they 
are: a strategy to pulverize the people. He and 
Green Party representative, Howie Hawkins, to-
gether showed us the alternatives. There’s the mil-
lionaire’s tax, as some may have heard. But there’s 
something even better: a stock transfer tax.  
 
     New York has had a stock transfer tax on the 
books for over a century. When it was originally 
proposed, Wall Street threatened to move to New 
Jersey, proving that threats of blackmail are far 
from original and that Americans are far more eas-
ily frightened into submission now than we once 
were. At 5 cents a share, up to $350 a transaction, 
Wall Street speculators pay a tax, which, in 2010, 
would have generated $16 billion for the state. But 
that’s a subjunctive, isn’t it? The tax “would have” 
generated revenue. Though still collected, the tax 
has been immediately and routinely rebated to 
Wall Street since the early 1980s.  

     Austerity, it turns out, is not equally shared. We 
are only broke in New York because we’re subsidiz-
ing Wall Street, not because of schools, teachers, 
children, elders, workers, the poor, or the sick. We 
in the university are in a position to re-tell this story, 
to draft a new narrative, and to circulate it far and 
wide. We are in a position to demand that media 
voice these stories. It’s time to make demands. 

     A little more than two months after Syracuse 

China, Defend CNY has grown into a powerful 
coalition of deeply engaged people who bring 
widely different talents to a solidarity movement. 
We meet at Plymouth at 3pm on Sundays, read 
alternative media, share ideas, disagree vehe-
mently, and then act nimbly. We see, “on the 
ground,” what the spring issue of The American 
Educator tells us: in societies which feature the 
greatest inequity, there are high levels of illness, 
low levels of literacy, and deep dissatisfaction, 
across all demographics (for more information, see 
http://www.aft.org/pdfs/americaneducator/
spring2011/Wilkinson.pdf). 

      Fighting for equality that will improve every-
one’s lives, we turn out for labor rallies; attend Syra-
cuse Common Council meetings in support of 
budget amendments for schools; fight for a living 
wage and against wage theft; protest endless war; 
and talk to media.  We are in solidarity with the 
activists who exposed human trafficking at the NY 
State Fair. In the next few weeks, we will be plan-
ning a forum on how the Syracuse community 
would be impacted by the Upstate take-over of 
Community General hospital. Our actions are of-
ten small in scope, but our vision is long-ranging.  

     What’s more, my friends at Defend CNY have 
all been empowered by this solidarity. This is, in it-
self, a revolution. For, whether as members of a 
community or as members of a union, people of-
ten report feeling helpless and powerless. I have 
felt this way myself. But, amid the unrelenting snow 
of this deep and terrible winter, spring came early 
to me. I see that we cannot wait. Wherever you 
are, whatever you are doing, you can refuse to 
accept a “choice” between concession A and 
concession B. Catch someone’s eye and join in 
solidarity. Become part of a people’s movement. 
We are in for the fight of our lives.  
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Why Foreign Languages Matter in the U. S. ……………….…….. continued from pg 5 

By Georgina J. Whittingham, Modern Languages & Literature 

     In 2009, according to an NEA brief, less than 1% 
of American high school and college students par-
ticipated in study abroad and the pervasive lack 
of knowledge about foreign languages and cul-
tures threatens the security of the U.S. and its lead-
ership in the international marketplace. The Na-
tional Leadership Council of the Association of 
American Colleges and Universities in its 2007 re-
port College Learning for the New Global Century 
includes languages among its “essential learning 
outcomes,” because regardless of a student’s ca-
reer choices, there are academic, professional 
and personal benefits to learning a foreign lan-
guage that are necessary for success in the 21st 
century. Aboutworldlanguages.com cites the fol-
lowing reasons to study foreign languages: 

  
     Eighty agencies of the federal govern-
ment rely on professionals with intermedi-
ate or high foreign language competence 
for security challenges.  For the US to com-
pete effectively in the global market, em-
ployees are needed who can communi-
cate in foreign languages and understand 
other cultures. Communicating with peo-
ple in their own language, and learning 
about their culture can be a source of 
both pleasure and personal enrichment. 
Learning a language is learning to see the 
world as the other culture sees it. It is also 
learning to see your own culture from a 
new perspective. 

     We now are faced with increased globalization 
and a progressively more diverse workforce in the 
United States. “Hispanics in the U.S. alone spend 1 
trillion a year” and “markets that succeed are 

those that are best able to harness the collective 
knowledge of people with different experiences 
and backgrounds” (Hershey Friedman).  The NEA 
policy brief mentioned earlier asserts that “Today 
one in five jobs in the US is tied to International 
Trade and this trend is expected to continue.” 
Given these facts, is it reasonable to have students 
graduate from college with virtually no exposure to 
other cultures? Shouldn’t we indeed strengthen 
the requirement in our colleges to the intermediate 
level to help our students achieve the compe-
tence to successfully compete for jobs in today’s 
increasingly global markets?  

     Education is the key to the United States’ lead-
ership in the global economy. It was not long ago 
that instant communication with others in any part 
of the globe seemed a remote possibility; today, 
global communication, within a click of a mouse, 
is a reality.  With increased technological ad-
vances, the global interconnectedness of profes-
sionals in all fields of knowledge will no longer be 
an option but rather a necessity and so will the 
ability to understand and communicate with peo-
ple from other cultures.  By requiring the study of a 
foreign languages, we help our students develop 
and encourage them to continue developing the 
essential skills to successfully connect, collaborate 
and solve problems with people form diverse parts 
of the world both at home and abroad. What’s 
more, in doing so we will place ourselves at the 
forefront of education by best preparing our stu-
dents for the workplace requirements and chal-
lenges of the rapidly changing world of the 21st 
century. 

 
Continued on  page. . . 12 



     I would like to close by providing a personal an-
ecdote regarding the transformational power of 
study abroad experiences. Study abroad may be 
the key for breakthroughs in many educational 
fields. A case in point is my own endocrine sur-
geon, Dr. William Barlow Inabnet.  A leader in mini-
mally invasive surgery, Dr. Inabnet learned his craft 
in endocrine surgery at Cochin Hospital in Paris, 
France, where he trained under Professor Yves 
Chapuis, a world leader in the field of endocrine 
surgery. Dr. Inabnet was recently inducted into the 
French National Academy of Surgery, a rare honor 
for non-French surgeons. He has brought the ex-
pertise learned in France to the United States, and 
the experience has been transformational both for 
him and for his patients.     

      We need to guide our students to grow beyond 
the boundaries of the United States. The study of 
languages is an essential step in that direction.  I 
urge our colleges and universities to strengthen the 
study of languages on their campuses, for the sake 
of our students and for the sake of progressing in 
the improvements that have been realized toward 
educational excellence.  
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Why Foreign Languages Matter in the U. S. ……………….…….. continued from pg 11 

By Georgina J. Whittingham, Modern Languages & Literature 
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Forum:  
where pedagogy and politics meet 

     A new feature, the forum captures conversations among faculty and staff about the material condi-
tions that form and constrain our work together as educators.  
 

     The following views were posted to an email thread about teaching reading and writing to under-
graduates. Authors consented to publication and made some revisions to their original remarks.  
 

 
 
 
 
All, 
 

     I don’t join the general griping about students today—about how badly they write, how poorly they 
read, how superficially they think, and how little they know.  I know that they know a lot, their lives are 
complex like ours, and they care about things (albeit often different things than we care about).  I 
charge professors to beware of generational arrogance manifested in the hackneyed testimony "in my 
day..... " (fill in the blank with how the current generation of youth falls short). Remember, it was done to 
us too. 
 

     I have found that if students are writing about something that matters to them, and if they know I 
care about what they think, then they will write well. There may be grammar, syntax, or spelling issues, 
but those can be addressed in context, in editing sessions, in individual conferences, or through a mini 
lesson for everyone. My students are teachers or future teachers; what I want is to see that they can ex-
press themselves clearly, can support their opinions, can read critically and explore issues critically in 
their resultant writing. That’s what I ask of them; that’s what I help them learn how to do; and that’s how 
I respond to their work.  
 

     What students read and write fuels rich class discussion, which in turn informs future writing. I love to 
see students grapple with difficult ideas. I don’t expect—in fact I am suspicious of—fully formed certain-
ties. I urge my students to stray from what is safe and to think more critically about the assumptions in our 
field. For some, this liberates them from past dogmas, and for that I am particularly grateful. After all, 
and I invoke another cliché, they are our future. 
 

Anne Fairbrother, Curriculum & Instruction 

 

 

 

 
 
 

Continued on  page. . . 14 
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Forum:  
where pedagogy and politics meet 

 
 
 

 
 
To all, 
 

     Just thought I would add a slightly different perspective on the problem, which may suggest that we 
need different strategies (I don't know what they are) to address the problem.  I am not sure that the 
problem can best be understood as "our students don't know how to read" (true -- many of them have 
significant difficulties reading complex material that they should be able to read in college).  Nor is it a 
matter that they do not know how to think.  Perhaps the problem is that they do not know to think.   
 

     It seems to me we live in a culture of consumption and commodification, including, increasingly, in 
the structure and form of information, which presumes that meaning and language are transparent, 
that meaning simply comes to us through its appearance.  This is, I think, a fundamental form that mod-
ern ideology now takes.  Of course, this is dissimulation and deception, as we all know that corporations 
spend considerable effort and money to ensure that people do not look too closely at their products, 
and political pundits and ideologists abound who oversimplify issues in order to obscure unpleasant and  
uncomfortable facts. 
 
       

 In this culture and ideology, it is not assumed that one must think about information in order to discern 
meaning.  Therefore, understanding (which we have been told now is no longer a legitimate learning 
outcome for college classes -- perhaps we are more complicitous with this problem than we think), 
which requires reflection, interpretation, attention to the contestability and nuances of language, is no 
longer attached closely to everyday uses of language.  As a result, our students naturally think that the 
meaning of what they read should be immediately clear and transparent, immediately accessible on 
first reading.  When it is not, students come to believe that they do not understand, that they are defi-
cient and become frustrated, which further defeats any efforts they might make to understand.  A bi-
nary opposition sets in -- either they understand or they don't.  The idea that it is possible to come to an  
understanding does not occur to them.   
 
       

 This suggests to me that, while we certainly need to teach our students to read complex texts and to 
write, we also need to be critical of those pedagogical practices that reinforce the culture of commodi-
fication and consumption in communication practices (I include here many of the uses of software such 
as powerpoint). 
  

Steve Rosow, Political Science 
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Forum:  
where pedagogy and politics meet 

 
 
 

 
 
 
All, 
 

     Much of what’s been observed here about changes in the culture at large and how they’ve af-
fected students, their writing, and higher education in general rings pretty true to me.  But the com-
ments I’ve identified with most are those examining the structural reasons behind the difficulties our stu-
dents have with writing. 
   

     As Pam Brand points out, resources have a lot to do with the kind of writing instruction any campus is 
able to offer.  This applies not only to the Writing Center and the support it’s able to provide, but also our 
ability to teach Writing Plan courses in the way the old WAC Guidelines, ratified by FA in 1998, promised 
we would – that is, in classes of 25 or fewer, with lots of feedback, opportunities for revision, and confer-
encing.  Taught well, these courses involve a significant commitment of time and energy that faculty in 
turn can’t spend on other things (at a fiscal moment, of course, when we’re struggling to maintain fac-
ulty levels and so are stretched thin).   
 

     Many of the faculty who teach writing-intensive courses, what’s more, especially at the introductory 
level, aren’t full-time faculty at all.  This is even truer in ENG 102, where part-time faculty do the vast ma-
jority of the teaching.  We pay our part-time faculty just over $2600 a section and cap them at two sec-
tions a semester, which means just over $10,000 a year for four sections of a VERY labor-intensive 
course.  To my mind, we get way, way more than what we pay for from these faculty, who do wonder-
ful work under very difficult circumstances, but there’s certainly a limit to what we can ask them to do 
(like professional development, committee work, or even new curricular initiatives). 
  

     People have been observing for years that while higher education wants to claim critical reading 
and writing skills as the very center of what we do, it just hasn’t been where most campuses put their 
resources, and that has an effect. 
 

Michael Murphy, English  
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E d i t o r i a l  P o l i c y  

    The opinions expressed in In Touch are those of 
the writer. They do not necessarily reflect the posi-
tion or policies of the United University Professions. 

    In Touch encourages letters to the editor about 
union, campus and university issues, politics and 
other membership concerns.  Letters should be e-
mailed and include the writer’s name, telephone 
number and e-mail address.  

    Limit the length, when possible, to 500 words.  In 
the competition for space, shorter letters most of-
ten will receive preference. Letters will be pub-
lished based on the following criteria: the  order in 

which they are received, space availability and 
timeliness of the letter’s topic.  Letters submitted by 
first-time writers may also receive preference.   
Names of writers will be withheld upon request.  
Inappropriate pieces will not be published. 

    In Touch reserves the right to edit all letters. We 
cannot guarantee that all letters will be published. 
The final decision is at the discretion of the editor. 
Please send your letters to uup@oswego.edu . 

The Editorial Policy was liberally borrowed from 
SUNY Potsdam’s Within The Ranks.  

 

Save the Date 

UUP Chapter Picnic  

at Fallbrook. 

3:00 to 7:30 p.m. 

 

 

Ticket sales information will be emailed in  

August 
 

September 9, 2011 
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