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During the past year a number of people have spoken to me about their vi-
sion of the union.  I have benefitted from these discussions and have done 
my best to incorporate members' suggestions into the work that I do and that 
the Chapter does.  But there is no doubt that the best way for a member to 
have her/his vision realized is to get involved in the union. There are many 
ways to get involved:  run for office, become a departmental representative, 
participate in a parade, meet with a legislator, join a statewide committee, or 
attend a chapter meeting.  In addition, you can use your imagination to think 
of new ways to build solidarity and make the union stronger.   
 

UUP will be holding Chapter Elections for the 2015-2017 term early next year.  Nomination 
forms will be sent  out in early January to be returned by early February.  Becoming a Delegate 
to the Statewide Delegate Assembly is an ideal way to get involved in the union.  There are 3 
Delegate Assemblies in a year:  fall, winter and spring.  During these times, statewide commit-
tees hold their meetings.  Each chapter is allotted a certain number of delegates based upon the 
size of the chapter.  The Oswego Chapter currently has 9 Academic Delegatesand  4 Professional 
Delegates, in addition to the Officer for Contingents.  Delegates who receive the most seats in 
the Chapter Elections are the ones who are first called upon to represent the Oswego Chapter at 
the Delegate Assembly.  Those with fewer seats become Alternate Delegates to be called upon 
when seats become available. 
 
The best part about becoming a Delegate, or joining a statewide committee, is that it means that 
you become part of the Chapter Executive Board.  Delegates who receive 5 or more  votes be-
come voting members of the Chapter Executive Board and members who serve on statewide 
committees as  non-voting members with voice.  Much of the work that the Chapter does is the 
result of the decisions that are made at the Chapter Executive Board meetings.  Please consider 
running for union office.  We need a strong and diverse union, and you need a strong and di-
verse union. 
 
Key things you should know 
 
The current contract runs from July 2, 2011 - July 1, 2016.  You should have a printed copy of 
the contract.  If you do not have one, please contact the Chapter Office.  It is important that you 
know your rights and the benefits to which you are entitled. 
 
This year, the contract provides for two kinds of on base salary increases.  First, a 2% increase.  
Calendar-year or college-year employees received this increase in the payroll period closest to 

( continued on Pg 15 ) 
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 Vote Education                                                                                
                                                                                                       By Charles Itzin 

Academic Delegate, Alternate 

This is not the year to stay home on November 4th and deprive public education of your support. 
With a conservative coalition fronted by the Koch brothers dumping hundreds of millions of dollars 
into a blatant union busting campaign and Albany seemingly intent on selling off public education to 
the highest bidder, now more than ever your vote is crucial to the future of education and UUP. While UUP does not 
endorse candidates, it works closely with our fellow unions in endorsing candidates who will champion education in 
Albany and Washington. 
 

The following are the NYSUT and AFL-CIO endorsements for the 2014 vote. Below is the list of NYSUT endorsements. 

   

UUP WUUP WUUP WORKSHOPORKSHOPORKSHOP:::      AAACCOMMODATINGCCOMMODATINGCCOMMODATING   IIINDIVIDUALSNDIVIDUALSNDIVIDUALS   WITHWITHWITH   HHHIDDENIDDENIDDEN   DDDISABILITIESISABILITIESISABILITIES 

Presented by Wendy Strobel Gower, Director of the  Northeast ADA Center  

 

If interested in participating, please email the chapter office at uup@oswego.edu 

and state which session you would like to attend. 

Statewide 

Governor:  No endorsements 

Comptroller:  Thomas DiNapoli* 

Attorney   

     General: Eric Schneiderman*  

                                                                                                

U.S. House of Representatives: 

21st District: Aaron Woolf* 

22nd District: Richard Hanna 

23rd District: Martha Robertson 

24th District: Dan Maffei* 

25th District: Louise Slaughter* 

26th District: Brian Higgins* 

New York State Senate 

47th District: Joseph Griffo* 

48th District: Patty Richie* 

49th District: Hugh Farley* 

50th District: No endorsement 

51st District: James Seward* 

52nd: District: Thomas Libous* 

53rd District: David Valesky* 

54th: District: Michael Nozzolio* 

55th District: Ted O’Brien* 

 

  

New York State Assembly 

119th District: Anthony Brindisi* 

120th District: William Barclay* 

121st District: William Magee* 

125th District: Barbara Lifton* 

126th District: Diane Dwire* 

127th District: Albert Stirpe Jr.* 

128th District: Sam Roberts* 

129th: District: William Magnarelli* 

130th District: Bob Oakes 

131st District: Brian Kolb* 

132nd District: Philip Palmesano* 

Wednesday, November 19                                                      

9:00 AM - 11:00 AM, 133 Marano CC  

Thursday, November 20 

9:00 AM - 11:00 AM, 201 Marano CC  

and 

mailto:uup@oswego.edu
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A Vote for a Green Governor Is a Vote for Public Education 
                                                                                                 By Maureen Curtin 

Vice President for Academics 

On August 14, 2014, UUP announced 

its support for NSYUT’s endorsement 

of a slate of 200 bi-partisan candi-

dates running in the November elec-

tions. While some of these endorse-

ments are perplexing, none is more 

puzzling than NYSUT’s decision not to 

endorse a candidate for Governor, 

especially in light of the October 22 

gubernatorial debate in Buffalo. 

Among the candidates offering spe-

cific proposals in the debate, one 

clearly stood out as a friend of labor 

and, crucially, as the only candidate 

committed to promoting public edu-

cation. That candidate is the Green 

Party’s Howie Hawkins.   

If in this election we want to begin to 

turn the neoliberal tide that Stephen 

Rosow critiques elsewhere in this 

newsletter, we could not do better 

than Green Party candidate, Hawkins, 

and his running-mate and long-time 

teacher, Brian Jones. Together, Haw-

kins-Jones vow to protect tenure and 

the Triborough Amendment, to fight 

the privatization agenda behind re-

lentless testing and the Common 

Core, and to return curricular control 

to educators and local communities.  

If these concerns don’t seem like our 

concerns, we need only look to this 

summer’s ruling on the unconstitu-

tionality of tenure laws—see Vergara 

v. California, a case underwritten by 

funding from the 1%--to see that 

teachers are losing due process at 

work. If the erosion of K-12 teachers’ 

rights doesn’t concern you, maybe 

the case of Dr. Stephen Salaita at the 

University of Illinois will resonate. As 

Barry Trachtenberg (UUP Albany) ex-

plains in his article in this issue, 

“When Academics Talk of Israel,” aca-

demic freedom is vanishing at the 

university level. Boards of Trustees, 

populated by corporate elites, bran-

dish the wand.  

To imagine that Dr. 

Salaita’s firing is 

anomalous is to indulge in a form of 

exceptionalism we can ill afford when 

our K-12 colleagues are under siege 

by the same neoliberal regimes, 

something to which Marcia Burrell 

testifies in her article, “Teacher Edu-

cation on the Brink.” With Governor 

Cuomo’s recent threat splashed 

across The Daily News and reverber-

ating across the state—he relishes 

another opportunity to squeeze 

teachers and students and thereby 

bust “one of the last public monopo-

lies”—it is time that teachers in the 

rank-and-file come together to lead 

the way through the two-party im-

passe that currently binds our 

statewide union leadership. In search 

of a candidate who will promote pub-

lic education as a centerpiece of de-

mocracy, I will be voting Howie Haw-

kins for governor. You may or may 

not come to the same decision I 

have, but, however you decide, I en-

courage you to examine the candi-

dates’ records, share them with 

friends and family, and VOTE on No-

vember 4. 

The table on the following page was      

originally published at: http://

sullio.blogspot.com/2014/10/a-letter-to-

nysut-leaders-from.html 

REMINDER: 

VOTE on Nov 4! 
 

Left: 
Students from SA  and an 
English 102 Service Learning 
class maintained a  
Rock the Vote table in the 
Marano Campus Center 
throughout the month of 
October. 

 

http://sullio.blogspot.com/2014/10/a-letter-to-nysut-leaders-from.html
http://sullio.blogspot.com/2014/10/a-letter-to-nysut-leaders-from.html
http://sullio.blogspot.com/2014/10/a-letter-to-nysut-leaders-from.html


    C ont r ast in g  Ca nd ida te s  for  NY Gove r n or  

Astorino  Cuomo  Hawkins 
 

Opposes 

Sees it as a way to allow ineffec-

tive teachers to stay in the class-

room 

Wishy-Washy 

“Any change to the current law 

would have to be carefully re-

viewed"  

Supports 

"Tenure establishes and preserves 

a highly qualified teacher work-

force in our schools.” 

Teacher Tenure  

Opposes 

“I support changing the Tri-

borough Amendment, which  

now keeps public-employee-

union contracts in effect even 

after they expire.” 

Wishy-Washy 

Silent right now but has used 

buzz phrases like support of 

“mandate relief,” which is seen 

as code for elimination of   

Triborough  

 

Supports 

Supports the right of public work-

ers to strike and he would main-

tain the Triborough Amendment, 

which extends existing contracts 

when they end if there is not an 

agreement. 

Triborough Amendment 

Opposes 

Would replace CC with “In-State 

Standards,” although unclear 

who would design these. 

Supports Opposes 

He believes we need standards, 

but educators should design 

them, not private contractors  

with lucrative contracts 

Common Core 

  

Supports Concept 

Would take it a step further: “My 

plan will give New York one of 

the lowest taxrates in the North-

east, making New York much 

more competitive than it has 

been in over a generation.” 

Supports 

A legislative accomplishment 

he is proud of  

Opposes 

“We need to end the property tax 

cap and the Gap Elimination Ad-

justment, which have balanced 

the state budget on the backs of 

our children by cutting state aid 

to schools for the last five years.” 

Property Tax Cap and 

Freeze 

Has not addressed this Opposes Any Change Supports Immediate End End of the Gap  

Elimination Adjustment 

Supports Supports 

“You are not alone. We will 

save Charter Schools!”  

- April 3, 2014 at Charter 

School Rally, Albany, N.Y. 

Opposes Charter Schools 

 Reduction of State Tests Supports, 

but little offered in what kind of 

reduction would occur under his 

leadership 

 

Supports, 

but has done little or nothing 

to reduce tests 

Supports:   

“We should let the local teachers 

and parents and school boards 

make the decisions about      

standards, curriculum and                 

assessment.”  
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Oswego UUP Chapter Oswego UUP Chapter   

Actively Supports Actively Supports   

Union Solidarity Union Solidarity   

at NYS State Fairat NYS State Fair     

20142014  

http://www.uuposwego.org/2014/09/union-solidarity-at-nys-state-fair/
http://www.uuposwego.org/2014/09/union-solidarity-at-nys-state-fair/
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When Academics Talk about Israel                                           
                                                                                                   By Barry Trachtenberg        
                                                                     Academic Vice President, Albany Chapter UUP 

This summer, while Israeli and Ha-
mas forces battled one another in a 
conflict that led to the death of over 
2,200 people, most of whom were 
Palestinian civilians, social media was 
ablaze with real-time reports and a 
seemingly endless stream of com-
ments from partisans on all sides. 
Many, like myself, were aghast at the 
extreme brutality inflicted upon 
Gazans, who faced bombing in their 
homes, schools, UN facilities, and 
hospitals. Although this sort of 
bloodletting is all too familiar in the 
region, the immediacy of reading 
Twitter updates from people as they 
were under assault was particularly 
harrowing.  

As the fighting was happening, many 
academics shared stories, opinions, 
and even their outrage over the con-
flict. One professor, however, has 
lost his job on account of his public 
comments. As has been widely re-
ported, Dr. Steven Salaita, a scholar 
of American Indian studies and Israe-
li-Arab relations had his job offer re-
voked by the University of Illinois 
Urbana-Champaign, allegedly be-
cause of pressure placed upon UIUC 
by donors and supporters of the uni-
versity who were upset by Salaita's 
comments. Salaita has long been a 
scholar and advocate of Palestinian 
civil rights. He is the author or editor 
of several highly regarded books on 
the Israel-Palestinian conflict and 
anti-Arab racism in the United 
States. During the summer, Salaita 
regularly used Twitter to express his 
anguish. As the Brown University 
political theorist Bonnie Honig wrote 
in her appeal to the Chancellor of the 
University of Illinois, for Salaita, the 

death of Gazans was for Salaita in-
tensely personal:  

Here is a man of Palestinian 
descent watching people he 
may know, perhaps friends, 
colleagues, or relatives, 
bombed to bits while a seem-
ingly uncaring or powerless 
world watched. He was 
touched by violence and re-
sponded in a way that showed 
it (http://
coreyrobin.com/2014/08/24/a
-letter-from-bonnie-honig-to-
phyllis-wise/). 

Salaita's Twitter comments, which 
can still be viewed at https://
twitter.com/stevesalaita, were at 
times inflammatory and highly abra-
sive. Among the most controversial 
include: 

You may be too refined to 
say it, but I'm not: I wish all 
the fucking West Bank 
settlers would go missing. 

and  

At this point, if Netanyahu 
appeared on TV with a 
necklace made from the 
teeth of Palestinian chil-
dren, would anybody be 
surprised? 

As hurtful as such comments may 
have been to some observers, there 
is nothing in his Twitter feed that 
rises to the level of hate speech, 
speech that incites violence, or anti-
semitism of any sort. As a scholar of 
modern Jewish history and as some-
one who regularly teaches on the 

history and develop-
ment of antisemitism, 
it is clear to me that 
there nothing in what Salaita has 
stated publically that can be charac-
terized as antisemitic. Criticism of 
the state of Israel is not antisemi-
tism. Criticism of supporters of the 
state of Israel is not antisemitism. To 
reject Zionism is not antisemitism. 
Criticism of the vast majority of Jew-
ish Israelis or Diaspora Jews for sup-
porting Israel's side in this struggle is 
not antisemitism. Salaita's language 
may be hurtful to some or even un-
helpful, but it is clearly not hate 
speech. In fact, a number of his 
Tweets made it clear that he was not 
implicating all Jews everywhere in 
his opposition to Israel. For example: 

I refuse to conceptualize 
#Israel/#Palestine as Jewish
-Arab acrimony. I am in soli-
darity with many Jews and 
in disagreement with many 
Arabs. 

Much of the Salaita Affair (or, more 
accurately, the "UIUC Affair"), it 
seems to me, stems from a presently 
intractable problem of how to cri-
tique Jewish collective power in a 
way that doesn't immediately reso-
nate with a long history of antisemi-
tism. Throughout the last thousand 
years of European history, Jews were 
regularly characterized as an incom-
mensurate element who sought to 
undermine the established religious, 
political, or economic order. They 
were accused of being killers of 
Christ and of seeking to repeat this 
offense through the murder of inno-

(continued on Pg 7 ) 
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cent Christian children. Such accusa-
tions led at times to Blood Libels and 
pogroms. In more recent centuries, 
Jews were characterized as disloyal 
citizens, as capitalist schemers, and 
as revolutionary subversives. Such 
allegations led to discriminatory leg-
islation, riots, expulsions, and, at 
times, physical violence. In the early 
twentieth century, they were brand-
ed as a biological/racial threat and 
entire armies rose up to exterminate 
them. In each of these moments, 
Jews were imagined to be a united 
group that possessed power and au-
thority far, far beyond their actual 
numbers.  

Yet, in 1948, with the founding of 
Israel as a Jewish state, the calculus 
changed. For the first time, Jews—
identifying as a national group—
gained actual, not imaginary, power. 
The state of Israel has borders, po-
lice, courts, a military, a nuclear arse-
nal, political parties, and a (mostly) 
representative and (somewhat) dem-
ocratic system of government. Like 
all other states, its actions are a 
matter of public debate and dis-
course. However, speech critical 
about Israel still strikes many of us as 
inherently antisemitic. The problem 
is, quite simply, that we don't yet 
know how to talk about Israel and 
Jewish political power in ways that 
don't immediately resonate with an-
tisemitism. This is not only on ac-
count of the long history of anti-
Jewish hatred in the West. It is also 
because to characterize any speech 
critical of Israel as automatically anti-
semitic has been a highly effective 
tool employed those who uncritically 
support any action of Israel. It is be-
cause of these two factors that 
Salaita's comments were so quickly 

protested by UIUC's donors and sup-
porters and why the UI Chancellor so 
quickly pulled his job offer. 

The past academic year has seen 
many attempts to suppress academic 
criticism of Israel. Most notably was 
the campaign to censure and retali-
ate against the American Studies As-
sociation for its decision to support 
the academic boycott of Israeli insti-
tutions. Earlier this year in New York, 
for example, Assembly Speaker Shel-
don Silver introduced a bill that 
would punish SUNY campuses whose 
faculty used state funds to travel to 
the ASA annual meeting. That resolu-
tion was unanimously opposed by 
UUP at the February 2014 Delegate 
Assembly and NYSUT helped lead the 
successful charge to block this direct 
assault on academic freedom.  

In the past decade, too many schol-
ars in the United States have similarly 
had their livelihoods threatened on 
account of their views concerning 
Israel. In 2007, the political scientist 
Norman Finkelstein was denied ten-
ure because of his vocal criticism of 
the way that the Holocaust is invoked 
by some supporters of Israel. That 
same year, Barnard College anthro-
pologist Nadia Abu El Haj underwent 
a bruising (but ultimately successful) 
battle for tenure as opponents criti-
cized her otherwise well-received 
scholarship that examines how Is-
rael's archaeological institutions 
serve the interests of Israeli historical 
self-fashioning. 

The Salaita case also was a reminder 
of a (comparatively very minor) epi-
sode that I faced in my first full year 
as an Assistant Professor of Judaic 
Studies at UAlbany nearly a decade 

ago, long before our current Presi-
dent, Provost, or CAS Dean. In 2004, 
just after President G. W. Bush's 
reelection, I published an op-ed in 
the Albany Times-Union entitled "The 
Voters Turn Away From the 
World" (http://alb.merlinone.net/
mweb/wmsql.wm.request?
oneimage&imageid=6263456) in 
which I discussed some of the foreign
-policy consequences of the voters' 
decision. I made reference to a num-
ber of instances of wrong-
headedness on the part of the Bush 
government, including the refusal to 
sign the Kyoto Protocol; the expand-
ed use of capital punishment; the 
opposition to fight HIV through con-
dom distribution, and the seemingly 
"blank check given to Israel to inten-
sify its subjugation of Palestini-
ans." (Subsequent events have prov-
en me wrong to assume that a Demo-
cratic President would have chosen 
any other course when it comes to 
Israel.) In the days following, I re-
ceived a few replies—some positive 
and some negative—and thought the 
piece had come and gone. 

I was quite surprised when, a few 
weeks later, while sitting in my office, 
two (untenured) colleagues burst in 
to tell me that they had just been 
spoken to by a senior faculty member 
who wanted to know what was 
"being done" about me, given my 
views about Israel. This colleague, 
who still teaches at our campus and 
who otherwise presents himself as an 
advocate for academic speech, had 
done some internet searching and 
had learned that I had previously par-
ticipated in demonstrations against 
Israel's occupation of the West Bank 
and Gaza and had written on the  

IN TOUCH .  .  .Pa ge  7  

(continued on Pg 14 ) 



What is the value of a college educa-
tion?  A college education should 
expand and enhance one’s thinking 
about one’s self and the world, un-
fold at least some of the possibilities 
life has to offer, and broaden one’s 
family experience. When we Google 
the value of a college education, 
though, we overwhelmingly find that 
the value is measured in the amount 
of income one earns after com-
pleting a college education. 1 Among 
the stalwart few who take a different 
view, Christopher B. Nelson, Presi-
dent of St. John’s College, Annapolis,  
contends, “far too much of higher 
education now rests on the mistaken 
notion that education is primarily a 
cognitive enterprise having to do 
with information transfer, which re-
quires that teachers possess the 
knowledge that students must learn. 
But information transfer is not edu-
cation.  Education is building up the 
self by advancing to the boundaries 
of what one knows, facing one’s ig-
norance, and pushing through it to 
realize something new—and then 
learning how to do that for  

oneself.” 2  St. John’s College has 
been able to pursue this vision be-
cause, in part, they have refused to 
submit to a corporate sponsored 
ranking system; against their wishes, 
St. John’s College was nevertheless 
ranked by U.S. News & World Report 
and recently agreed to comment on 
the reliability of the data the journal 
uses. Regrettably, a great many uni-
versities have succumbed to an or-
chestrated effort to impose reforms 
meant, ostensibly, to improve learn-
ing, teaching, and teacher prepara-
tion but, ultimately, designed to pro-

mote privatization efforts. Little in 
this reform movement appears to 
map to President Nelson’s view of 
the value of a college education, or 
any education. 

 

So, as we contemplate the changes 
we are under pressure to make in 
order to meet the new demands (in 
areas like writing) for our students 
who must, in turn, complete high 
stakes certification exams to become 
teachers in New York State, I wonder 
about the purpose of our Bachelor 
Degree programs, which are being 
changed to conform to particular 
reform movements that are different 
from, contrary to, and detrimental to 
the purpose(s) and value(s) of a good 
education. Furthermore, I wonder 
how we are to recruit and nurture a 
diverse set of learners in the mono-
lithic education paradigm under-
written by the corporate campaign to 
privatize public schools. Each one of 
the corporate-sponsored reforms 
charted on the following page  
(Pg.9) for example, constitutes a 
blow to social justice and equity. 
 
SUNY Oswego School of Education’s 
conceptual framework emphasizes 
authentic learning, social justice, 
knowledge, practice reflection, and 
collaboration. This framework pro-
vides structure for celebrating di-
verse perspectives. But the forced 
march towards “improvement” in 
the teaching profession, driven by 
Pearson’s effort to corporatize the 
learning process from K-16, contra-
venes our vision of the profession. 
Currently, Pearson propagates top-
down rules and controls the School 

of Education stand-
ards, which means 
they write and grade 
the new teacher as-
sessments and, ultimately, control 
the definition of teaching. But great-
er local teacher control over what is 
taught and learned could slow down 
and even stymie the overregulation 
of K-16 teachers. We must work to-
gether to ensure that each student 
who enters the university enjoys 
multiple opportunities to discover 
their intellectual selves for the future 
of our democracy. Ultimately, in the 
absence of genuine leadership step-
ping up to protect the university’s 
educational mission, we must lead 
the way ourselves. 
 
____________________ 
 
1 http://www.greatschools.org/
college-prep/3077-cb-extras-1-2-
HaveCollegeTalkNow.gs 

2 http://blogs.sjc.edu/christopher-
nelson/2014/09/22/moral-emotional
-spiritual-growth-happen/ 

3 Porfilio, B., & Yu, T. (2006). 
“’Student as Consumer’: A Critical 
Narrative of the Commercialization 
of Teacher Education.” Journal for 
Critical Education Policy Studies, 4(1), 
1-14. 
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National Reforms to Update Education         
in the United States 

How the reforms are contrary to the        
purpose/value of a college education 

Enter the program for teacher preparation with a 3.0. 

Our programs provide opportunities for students to grow 
from where they are to a place of learning and thinking.  
Will the GPA prevent an entire population of potential 
teachers from entering the field? GPA tells us something, 
but may not give us information about the dispositions 
(and ways of knowing) around teaching.  The transfer 
students interested in education often do not start out  
at the 4 –year institution with a 3.0 and may be required 
to select a major outside of education.  There are many 
starting points for how we create the best teachers.  
GPA should not prevent our populations from consider-
ing teaching as a degree program. 

Students, must complete a degree program, take 4 new 
(new CST, EAS, ALST, edTPA) separate high stakes exami-
nations, plus 2 additional mandated courses, Mandated 
Reporter/Safe Schools, and a Bullying course, get finger-
printed, all outside of the financial aid system organized 
to take courses 

The cost for the certification exams is prohibitive, and   
our students cannot fund the $1100 as part of their fi-
nancial aid. The exams have been critiqued for their   for-
mat (multiple choice), for poorly designed software             
navigation (i.e., the tabs on screen limit the ability to 
scroll easily though long paragraphs of content that are 
neither valid nor reliable), and for narrowing the             
curriculum. 3 

Integrate Common Core Standards based on National 
Common Core into K-12 schools 

Common Core standards are established to ensure that   
K-12 students have problem solving and thinking skills. 
Unfortunately implementation does not include            
eliminating the state standards. 

Integrate Common Core National Standards into Teacher 
Preparation Programs 

Our education programs are developed to move  
our students to that next place intellectually, not to just 
prepare them for their certification examinations.  
Program changes aligned to the new certification  
requirements unnecessarily narrow the curriculum and 
interfere with the exploratory and recursive dimensions 
of a college education.  The state has lastly created   
Modules for the standards that are riddled with errors 
and are developmentally inappropriate. 

Complete a video assessment, as part of the certification 
process 

There are technical and legal issues around videotaping. 
Some of the most vulnerable members of urban and rural 
schools are the least able to refuse the permissions 
paperwork. 

The National Council for the Accreditation of Teacher 
Education (NCATE) is used as hammer to require particu-
lar changes to University programs 

University programs prepare students/candidates for 
citizenship and a lifetime of problem solving and  
learning. But the pressure to pass accreditation with 
NCATE means that we have to submit to Pearson’s  
control over even our reports about teacher programs 
(SPA’s). 
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The recent financial crisis has weak-
ened, but not ended, the dominance 
of neoliberal globalization. This 
means that the possibility exists for 
alternatives to emerge that can re-
vive the public character of the public 
university, and deepen its progres-
sive and democratic mission.  

The grim picture is familiar. The pub-
lic character of public universities in 
the United Sates has been eroding 
for at least thirty years. Cyclical fiscal 
crises have been used to justify re-
ducing state funding to a small per-
centage of public university reve-
nues. The “public” mission of the uni-
versity is increasingly reduced to 
public-private partnerships that often 
amount to little more than large sub-
sidies to private corporations that 
while benefiting select individuals 
have little public benefit. Students 
and parents are regularly encouraged 
to think of themselves as consumers 
of “educational services” rather than 
as subjects of a broad, liberal educa-
tion. Faculty research is considered a 
form of “knowledge production” in-
creasingly subjected to complex 
logics of “intellectual property” rights 
and distribution. The education of 
critical citizens has given way to a 
privatizing ethic in which all that 
matters is the individual. Finally, ne-
oliberal ideology has eroded the con-
sensus in support of fully finding pub-
lic education and of providing univer-
sal access, subjecting universities to 
ever more intrusive assessment re-
gimes that threaten to restrict the 
possibilities for critical thinking, and 
replacing faculty governance with 
administrative rationalities drawn 
from corporate boardrooms and   

bureaucracies. 

The extent that the neoliberal project 
of privatizing public universities is a 
matter of public policy, we need to 
engage in legislative programs that 
resist privatization and that re-
envision the university both as a con-
tributor to public purposes, values 
and needs and as a site of a public 
and democratic culture. UUP is heavi-
ly engaged at the state-wide, local, 
and national levels with this. On the 
electoral side, current conditions 
make this difficult, at least to the ex-
tent that electoral prospects rest on 
money, essentially on capital invest-
ments in legislators and in their posi-
tions. In capitalist economies like 
ours, labor is still at a disadvantage. 
We do have the advantage of num-
bers, and this has rightly been a focus 
of get-out-the-vote campaigns and of 
grassroots, door-to-door campaign-
ing. We also have an advantage in 
knowledge, and many legislators are 
not merely lackeys of party apparat-
chik (although there are too many of 
these), but will listen to reason and 
think for themselves (overwhelmed 
as they are with information). But the 
policy end still remains an uphill 
battle, especially as neoliberal ideolo-
gy becomes more and more the 
standard and accepted language of 
politics  

We need, therefore, to counter the 
hegemony of neoliberal ideology. In 
short, we need to defend, vigorously, 
the public value, and values, of the 
university. This means, to me, de-
fending the contributions that the 
university and higher education can 
make to a public democratic culture, 

and showing how 
the public university 
can be central to 
such a project. But it is also to defend 
more generally the value of intellec-
tually vibrant ways of life, lives of 
reflection, criticism and imagination. 
Defending such democratic projects 
for the university will be difficult in 
the context of waning identifications 
with the nation-state that anchored 
such arguments in the past, and in 
the context of technologies of social 
acceleration together with political 
projects transforming the public into 
aggregate date. It is crucial to defend 
knowledge as a public good—
essential to a democratic political 
culture and for democratic institu-
tions to function democratically—
that is, for the good of all the people, 
not just an oligarchic class. It is an-
other to create a public for whom 
this idea is common sense, a public 
that will imagine and mobilize 
around projects to reinvigorate the 
public and democratic character of 
the university. This is a task that UUP 
is well-situated to undertake, and the 
Corporatization and Globalization 
Committee of UUP, which I co-chair, 
is starting this work.     

But neoliberalism is not only an ide-
ology; it is a political project to re-
make and deepen a culture of privati-
zation, individualization, and of mo-
bile yet compliant subjects (not citi-
zens!). And, it is becoming more and 
more deeply entrenched in the day-
to-day operations of the university, 
partly by design, and partly as an 
effect of processes unleashed that 
remain insufficiently resisted and 

(continued on Pg 11) 
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Thinking the Public in Public University  
                                                                                              By Stephen J. Rosow 

Academic Delegate 
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Dr. Nuala McGann Drescher Affirmative Action/Diversity Leave ProgramDr. Nuala McGann Drescher Affirmative Action/Diversity Leave ProgramDr. Nuala McGann Drescher Affirmative Action/Diversity Leave Program   
  The Dr. Nuala McGann Drescher Affirmative Action/Diversity Leave Program enhances employment opportunities for people 

who are preparing for permanent or continuing appointments with preference given to minorities, women, employees with 

disabilities, or an employee with military status. The Affirmative Action/Diversity Committee seeks to promote a broad 

diversity of award recipients. 

  The types of support available include: payment of employee’s regular salary by the campus; salary for a replacement; and 

other related expenses for research or study with a justification   

Deadlines for the McGann Drescher Leave Program are as follows: 
 

March 4, 2015 for Fall 2015 Semester leaves 
 

Oct. 7, 2015  for Spring 2016 Semester leaves 

 

Information regarding eligibility and the application process may be found at: 

http://nysuup.lmc.ny.gov/diversity/drescher.html 

Thinking the Public in Public University - S. Rosow                                                    (continued from Pg 10) 

contested. I have written about this 
in previous columns, especially about 
the ways the regime of assessment, 
and the general managerialism that it 
complements, creates faculty as self-
monitoring agents, which makes us 
more easily administered by the 
“expertise of ‘best practices,’” and 
reinforces our thinking of ourselves 
as producers of “outcomes.” Assess-
ment, it still seems to me, needs to 
become a site of resistance and con-
testation.  

I close with another potential site of 
contestation. Do we respect students 
as critical participants in a demo-
cratic culture when we coddle them 
and monitor, supervise, and organize 
their every move and decision? Does 
monitoring their “performance” at 
more and more points in their se-
mester and then subjecting them to 
more and more “advisement” really 
help them learn to think for them-
selves? In the name of competing for 
students in the marketplace that 
higher education has become, our 
college has become obsessed, for 
example, with “retention.” While the 
intentions of many of these programs 

are good—to help our students suc-
ceed in college—many are questiona-
ble, including those that simply seek 
to brand us as competitive through 
compliance with ranking systems.  
Beyond this, though, I wonder about 
their effects. 

I wonder to what degree continually 
watching and monitoring students at 
more and more points in their col-
lege life and academic programs will 
actually benefit them. Moreover, will 
this regime normalize (make them 
accept the regime without thinking) 
the passivity of our students in the 
face of the constant monitoring and 
surveillance that increasingly define 
the post-modern workplace? Further, 
I wonder whether this regime of over
-advisement and constant monitoring 
of students’ overall “performance” 
will have the effect of creating a pop-
ulation that is silently compliant with 
the directives of seemingly imperson-
al forces of algorisms on the Internet 
(that often are the basis of economic 
accumulation by large corporations), 
and with the masses of cameras that 
render all of us as so many data 
points in larger and larger data sets 

whose use is open to anyone with 
the proper software (and the skills to 
access them, legal or not).  

Our students resist this regime in a 
number of ways, from showing up to 
drop a course in the last hour of the 
last day of the drop period—so much 
for their planning their lives to be the 
most productive!—and skilfully ma-
nipulating their faculty with tactical 
emails that convince faculty to send 
them their second pin numbers with-
out having to come in for advise-
ment: I am sure there are more imag-
inative and effective resistance tac-
tics that I don’t know about. These 
manifestations of a culture of anxiety 
in the university—along with what 
seem to be increasing numbers of 
students taking anti-anxiety and 
attention deficit drugs—suggest a 
political functionality of the universi-
ty beyond the best intentions of ad-
ministrators. Are these making our 
students more ready to participate in 
a vibrant democratic culture? Or do 
they reinforce the neoliberal regime 
of privatization? 

http://nysuup.lmc.ny.gov/diversity/drescher.html
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The opinions expressed in In Touch are those of  the writer. 

They do not necessarily reflect the position or policies of the 

United University Professions. In Touch encourages letters to 

the editor about union, campus and university issues, politics 

and other membership concerns. Letters should be emailed and 

include the writer’s name, telephone number and e-mail ad-

dress. Limit the length, when possible, to 500 words. In the 

competition for space, shorter letters most often will receive  

preference. Letters will be published based on the following 

criteria: the order in which they are received, space availability  

  and timeliness of the letter’s topic. Letters submitted by 

  first-time writers may also receive preference. Names of  

  writers will be withheld upon request. Inappropriate pieces 

  will not be published. In Touch reserves the right to edit all    

  letters. We cannot guarantee that all letters will be published.   

  The final decision is at the discretion of the editor. Please  

  send your letters to uup@oswego.edu. The Editorial Policy  

  was liberally borrowed from SUNY Potsdam’s Within The 

  Ranks. 

 Editorial  Policy 

State UUP Secretary Eileen Landy with  

UUP member Chuck Spector 

Oswego Chapter Secretary and  

State Membership Development Officer, Edison Bond, Jr. 

Chapter members enjoying great weather, great music, and each other’s company. 

 at Fallbrook  

September 19, 2014 
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Shortly before going to press, we 
learned with great sadness of Greg 
Auleta’s passing on October 30. We 
honor Greg’s memory by never 
 forgetting, in the words of George Meany,  

“Labor never quits. We never give up the 
fight—no matter how tough the odds, no 

matter how long it takes.” 
____________________ 

 
Last year we got the sad news that 
Greg Auleta was diagnosed with ALS. 
Because Greg retired in 2007, many 
readers of this article may not be fa-
miliar with his career at SUNY 
Oswego. For more than thirty years, 
he worked at the Office of Learning 
Support (OLS) where he championed 
diversity and fought tirelessly to in-
crease opportunities for disadvan-
taged students. At the time of his 
retirement, he was its assistant direc-

tor. His commitment to social justice 
led to a complementary career of 
service to UUP and our members. 
When Bill Scheuerman left for 
statewide UUP office, Greg, as vice-
president for professionals, succeed-
ed him as chapter president, a posi-
tion he held for sixteen years. On 
the statewide level, he was elected 
to the executive board and, in 2003, 
served on the negotiations team. 
Greg always preferred the practical 
approach of settling problems 
through negotiation with the admin-
istration rather than confrontation, 
although the latter occasionally 
proved necessary. When Greg re-
tired, he was honored by UUP with 
its highest honor, the Nina Mitchell 
Award for Distinguished Service. 

I am proud that Greg was one of my 
first friends at Oswego, reaching out 
to me soon after I joined the faculty 
in 1976, and that we have            re-
mained close ever since. During our 
frequent trips to union meetings in     
Albany, we     discussed issues of all 

sorts. Greg's priority was always to 
try to help members in need; he was 
not one for self-aggrandizement. 
When he retired, he told his succes-
sor, Chuck  Spector, that he would be 
glad to help if asked, but otherwise 
stepped aside to allow Chuck to find 
his own way without   unwanted 
"advice." Greg is a fighter who, with 
great support from   family and 
friends, especially his loving wife, 
Sunny Duncan, is continuing to live as 
actively as the disease permits. His 
spirits   are undaunted. Unfortunate-
ly,    the battle is getting more and  
more difficult. 

At the UUP Fall gathering, Chuck or-
ganized an ice bucket challenge in 
Greg's honor, agreeing to make a 
substantial donation if four people 
would join his challenge. You can find 
a picture of the result at the chap-
ter's website. Because, having retired 
to Brooklyn, I was too far away to get 
doused, my participation was limited 
to sending a contribution to the ALS 
Association to honor my friend and 
colleague as well as to advance the 
fight against this awful disease. For 
those who wish to do the same, you 
can find more information at: http://
www.alsa.org/fight-als/ice-bucket-
challenge.html 

 

 

  GREG AULETA 
                                                                                                                                   By Bruce Altschuler 

Professor Emeritus, Political Science  & Academic Delegate                                                                                                                       

** Picture Credits: “Greg Auleta” taken by Jim Russell 

                                   “Ice Bucket Challenge” by Karen Mattison 

Doused for a Cause: Six brave souls stepped 

up at the Fall Gathering to accept the Ice Bucket 

Challenge in honor of Greg Auleta and his fight 

against ALS, including Winfield Ihlow, Bill 

Canning, Chuck Spector, and Charlie Itzen. 

http://www.alsa.org/fight-als/ice-bucket-challenge.html
http://www.alsa.org/fight-als/ice-bucket-challenge.html
http://www.alsa.org/fight-als/ice-bucket-challenge.html
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 When Academics Talk about Israel - B. Trachtenberg                                        (continued from Pg 7)                                   

Israel/Palestinian conflict in various 
forums. This faculty member also 
spoke with the Chair of the (then) 
Judaic Studies Department, other JST 
colleagues, and many community 
supporters and donors to our pro-
gram. Over the 2004-05 winter 
break, my Chair—who had previously 
indicated to me that he supported 
my right to academic freedom—
called me in a panic to tell me that he 
was fearful of community members 
pulling their funding for our program. 
I learned then what hadn't been 
made clear to me before: 50% of the 
position for which I had been hired 
was to be funded by donations in a 
new "Public-Private" initiative. The 
fundraising had not gone according 
to schedule and now the position—
my position—was imperiled. 

When I returned from winter break, I 
found what I and others interpreted 
to be a letter of reprimand in my file. 
In violation of the AAUP, the Ameri-
can Historical Association, and 
SUNY's own professional codes, the 
letter stated: 

UAlbany adheres to a rigor-
ous code of impartiality and 
neutrality with respect to 
contemporary social, reli-
gious, and political events 
and affairs.... To invoke 
one's official title in taking a 
public position on contem-
porary matters has been 
deemed to violate this provi-
sion. 

As it turned out, I hadn't invoked my 
title in the op-ed. My by-line stated 
simply a point of fact: "Barry 
Trachtenberg teaches at the Universi-
ty at Albany". Nevertheless, for the 
next year and a half, until my Chair 
left UAlbany to take another position, 
I faced from him ostracism bordering 
on hostility, the systematic vetting of 
my syllabi for ideological "balance", 
and increased surveillance of my 
scholarly activities. Although the 
guidance that I received from the 
AAUP and civil rights experts made it 
clear that I was on firm legal ground 
and hadn't violated the Public Offic-
ers Law as claimed, as a new profes-
sor, it was an exceedingly difficult 
time. Donations for my position did 
not materialize as hoped and, the 
university ultimately picked up the 
funding for my academic line. 

In fact, my Chair had misread the 
Public Officers Law, which insists on 
the University's neutrality not in or-
der to stifle academic speech on con-
temporary affairs but rather to guar-
antee it by not compelling faculty to 
be beholden to any particular point 
of view. It is that neutrality, for in-
stance, that guarantees the right for 
UAlbany faculty to appear on radio 
and television to speak about con-
temporary matters such as Homeland 
Security, the environment, and wom-
en's health. It is what permits the 
UAlbany to maintain a speakers’ bu-
reau of faculty experts for the press, 
allows us to invite unpopular lectur-

ers, and for UAlbany to be a home for 
a wide range of viewpoints. 

As all of these cases make clear, aca-

demic speech around Israel remains 

an exceedingly fraught subject. That 

doesn't mean, however, we need a 

unique set of standards when dis-

cussing the behavior of Jewish indi-

viduals, Jewish organizations, or the 

state of Israel. Indeed, throughout 

Jewish history, what underlines most 

of the positive and negative charac-

terizations of Jews has been an as-

sumption of their exceptionalism. 

Speech around Jews is almost always 

characterized by extremes resulting 

in the speech of antisemites sound-

ing too often like a photonegative of 

speech by Israel's unwavering sup-

porters. A necessary step towards de-

exceptionalizing the Jewish experi-

ence–and perhaps helping to end 

antisemitism and bring about a cessa-

tion of the relentless conflict—is by 

allowing a free and open dialogue 

about the state of Israel on university 

campuses.    

~ Barry Trachtenberg is an 
Associate Professor of History &  

the Director, Judaic Studies Program 
 at SUNY Albany. 

 

* This article originally appeared in the     
October 2014 edition of  the Albany UUP 
Chapter newsletter, The Forum. Reprinted 
with author’s permission. 

http://uupalbany.org/pdfs/Oct2014forum.pdf
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SUNY-Oswego  

will be a  

Smoke-Free  

campus  

beginning  

in  

January 2015. 

July 1, 2014.  Academic-year employees received this increase in the payroll period closest to September 1, 2014.  Second, a $250 
increase (pro-rated for part-time employees).  This increase is retroactive to July 1, 2014 and paid no later than December 31, 2014. 
 
The contract also provides for service awards.  This is a $500 lump sum payment, pro-rated for part-time employees, which full-
time employees receive after they have achieved permanent or continuing appointment,or a second 5-year term appointment, or 7 
consecutive years as a lecturer, and part-time employees receive after completing 8 years of consecutive service, as well as multiples 
of 8 (16 years of service, 24 years of service, etc.). 
 
The contract also provides for discretionary awards (DSA).  One half percent (1/2 %) of the total of the salaries on the payroll on 
June 30, 2014 will be given out as discretionary awards.  Twenty eight (28%) of this figure will go to part-time employees 
(academics and professionals).Note: "part-time" is not equivalent to "contingent."  "Contingent" means not eligible forcontinuing 
or permanent employment. Some contingents are part-time and some are full-time.  Moreover, the amount of the 28% of the total 
that a particular campus receives is based upon the numberof part-time employees at that particular campus.    For example,  a 
campus that has 10% of all of the part-time employees in the bargaining unit will receive 10% of the 28% of the total funds.  Differ-
ent campuses distribute discretionary funds differently.  At Oswego, each of the College’s Vice Presidents is given a portion of the 
DSA to distribute to their employees. 
 
Finally, the dreaded Deficit Reduction Program.  Although UUP could not avoid this part of the agreement that we made with the 
State, we were able to negotiate having 7 of the 9 days repaid to us.  And last year, we were able to take off 2 days of work for the 2 
days that we lost.  Here are the important figures and dates to keep in mind.  For the 2013-2014 fiscal year, our pay was reduced 5 
days.  For the 2014-2015 fiscal year, our pay will be reduced 4 days.  Beginning June 30, 2016, the State will begin to repay the 7 
days that are owed to us--in equal amounts over 39 payroll periods.  Employees who separate from service prior to the full repay-
ment shall be paid the balance (of the 7 days) owed at the time of separation. 
 
Again, I encourage you to get involved in the union.  When you are involved, you can make the union what you want it to be.  For 
those who  want a great contract, help make a great contract possible. 
 

 ~Lori Nash 

    Chapter President 
 

   

http://uupinfo.org/benefits/index.php

